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'FOREIGN LANGUAGE LEARNING o
- Judith Olmsted Gary

Univérsity of California at Los Angeles

1. INTRObUCTION . , .

Why spéak if you don't need to? In this Qéper I will desé}ibe
the rgfioha]e and strategies of a language teaching approacq found to
be extrehe1y effective with both adu}t>and child tearners which ddes‘ .
not require tﬁe language learner éo speak until he feels comfortable

doing se. I will survey both past and cu;rent applications of this
3 ) ‘ '

“delayed oral practice approach to language Tearning. Research has;

shown that 1ahguage leainers nSt_reqyired to speak immediately--though

they are allowed td if they'WHsh--make more significant ga{né in reac-

vng, wr1t1ng, and speaklng as we’] as in 11sten1ng comprehension than.

students required to speak right away in a typ1ca1 aud1o -lingual ap- - .
proach. The period of de]ayed oral pract1ce may last up to three monthsl ;
or ldnger depending on ‘the intenéity of classes and tﬁe students' readi- >
ness. It is taken as a glven that many var1ab1es come into play in \

achieving effective 1anguage 1earn1ng—-1nc1ud1ng per>onal1ty, attitude

ON

6

D and motivation, language aptitude, and cognitive sty]e. Thus the lan-
\\3 guage 1earning strategy to be described in this paper should be looked
\4L~ '.upon as one dlternative approach to second language teaching_which may

be Particularly appropriaté for certain students under certain conditions .

. as determined by assessmient of individuai needs and experimental research.
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The purpose orv.this paper is to encourage experimentation with a

. - '
delayed oral practice approach to lanquage ‘teaching_and to suggest

‘alternative strategies for imp1eméntationiof this approach.

2. RATIONALE AND STRATEGIES FOR DELAYED ORAL PRACTICE

P

Active Listening

.-
o

You nay be ask1ng yourself how this cbuld be posswb1e How
can 11sten1na tra1n1ng ‘transfer to speak1ng, read1ng, and wr1t1ng .
skilds? First of 211, it is.important to clarify what I mean by 1is-
tening. I am not speaking of listening as the process of passively

o’

hearing meaningless-sounds; % am referring to. active listéning, a pro-

cess whereby the student is act¥vely attempting to understand and re—\
spond effect1ve1y to oral. commun1cat1on carefu11y presented in @ mean: .
ingful contert. stten1ng can thus be described as an act1ye-rearn1ng
process in which the student's Tistening cdmpetence can be expandedfby

or&i]y giving him nonverbal tasks to carry out. .The student can resbond

nonverbally in a pumber'of ways. For example, he can roSpond by po1nt— ,

ing, nodding, or cthk1ng appropriate items on a worksheet
- > The fo]]owing sketches illustrate severa? poss1b]e approdches to
L3 .
teach1ng and assessing 11sten1ng comprehen51on using non- verbal re-

Sponses. One or all of these approaches could be utilized for purposes

"

of 1nstructﬁon

- In the f1rst approgch students ae requ1red to. make a 91ctor1a1*
audio match.  For example, students can be asked. to demonstrate compre-
"hension of commands Stud.nts hear iovel combinations of lexical items
preV1ously learned (througn this, approach) For each command heard,

_ they circle the letter of a p1cture which 111ustrates tta - act1on in the

g C’
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command. Thus suppose they hear the command  JOHN, WALK TO THE CHAIR.

In front of them- they have a worksheet‘with picturééwa-d, as in Figure 1.

“

The studénts circle a letter and are given immediate feedback that (b)

g
>

“was thie appropriate answer.

a. b, ° c. ' d.

£ oalp W%y A

I

Figure T\
S

¢

A second example of students makind\q ﬁic}orial-audio match is

studenté demonstrating comprehension of inforﬁéxion‘questioﬁs For : . “
. examp]e, upon hearing the tape recorded command JOHN, WALK TO THE TABLE

s the students can be asked quest1ons such as the fo]low1ng, which aga1n

-

can be novaf’comb1nat1ons of familiar 1ex1cal 1tems'

| Q. WMAT'S JOHN GOING TO WALK T0?
) | b. WHAT'S JOHN GOING TO DO? '
C. WHO'S GOING TO WALK TO THE TABLE?

The students respond by checklng the appropr1ate plcture‘among a-e in o

-

Flgure 2. - oo
™~ a. | b. . Je- ' d. ‘ [ l €. . o . .
) . . - ~ >
/ZJ {:‘“ri e | g |
- Figure 2 . :




They are ‘then given immediate feedback as to the correctness of'the1r
1S JOHN bOING TO

response. Of course, alternative questions such as

WALK TO THE CHAIR OR THE TABLE?
In the second approach, students are requ1red to make ‘a E-y51ca]

cou]d also be acked.

In this approach students -can also be-requ1red

response-audio match.
E 9., upon

‘to demonstrate comprehens1on of both commands - and quest1ons

hear1ng quest1ons a, b, and ¢ above, students called upon demonstrate

their comprehens1on by (a) pointing to the taple, or (b walenq to the

Or 'f a tommand such as

table, or (c) po1nt1ng to or touch1ng John.
™~

WALK TO THE CHAIR' is g1ven, the #%unent having pr¢v1ously seen the

teacher or puppet mode 1 this command along with other commands, wa]ks

-

.to the cha1r (and not, e.g., to tne tab]e).1f he has correctly under-
% the apprOpr1ate

stood the command. The teacher immediately remode]

' response lf he makes an error. L Z- 2 /
o L
Iq the third ‘approach, students are requ1r d to make a gragh1c-

audio match. In this approach, students match a Vr1tten response with
! f.
a sentence they hear. As in the other apprOa,hesL the written re.ponses

would be familiar lexical items previous]y’introdoceﬂ through graphic-
For example, the studengé_may heaﬁ the . sen- )

pictorial-audin matching. - F
Visha] reinforcement

tence  THE MAN'S GIVING A BLOEK TO‘THE BOY.
ou]d be g1ven by 1nc1ud1ng a picture of the action belng td]ked about, R f
N \ ., T - ’ ’/‘
« as in F1gure 3. : L N _ _ : /
/y." e I"'(":-L
Sf
» ,j ]
!
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.ch01ces of answers:

. teachjng and assessing listening comprehension.

Figwre 3

The students are then asked to circle one of four written'responses to
the questions they will hear So for example, they cou]d be asked the

que .ion  WHO'S THE MAN GIVING THE BLOCK T0? and be g1ven these

'
7

{(a) the girl . S o - c C
(b) in the circle . o .

(c) Yes/, _ )

(d) the ‘boy . . -

After they have responded, they receive feerack,1n the form of the

fcorrect answer, (d) I'f (c) had been chosen, it wou]d mean the student

o

had mlstakenly heard the WHO quest1on as a _yes=no quest1on If (a) or

(b) hdd been chosen, it would mean” the student'had ‘either m1sunderstood

the 1nformat1on quest1on or the precedung sentence

We have now looked at three approaches to active 11sten1ng

. p_ptor1a] audio match1ng, phys1ca1 response -audio nmtch1ng, and graphic-

aud1o matchlng One or more of these approaches can be ut111zed in

5

$

“The-Perception-Production Process

'

“As well as clarifying what is meant in this paper by act1ve

hstemng, I would also 1ike to discuss the nature, or hste’ng and

speak1ng skills. As l1sten1ng and speaking skills require the same

j - 6 ' "
/ ° / ' . - .



“kind of fanguibe-knowledgg. not two different kinds of kﬁbw]edge,

* ) LS ‘ . 'l" ‘!

transfer from receptive skills such as“listening to productive skifls -

sug&)gs.speaking is not. too surprisingi -Judging from current. language ) - ’
'téaching methodologies, 1anguage teaching theorists have often failed , i |

to fully grasp that exactly the same set of ru]es (or pevhaps a subset)

ave

tried to illustrate this graphically in Figure 4.

are used in language comprehens1on as in ]anguage product1on [ have

-

THE PERCEPTION:P. ODUCTION PROCESS

. : w .
Pecoding Tasks:. Encoding Tasks:
LANGUAGE RULES - o S
— - S k
Listening > _ Phonologlcal o HL peaklng oo
- Morphological . —_—
‘Syntactlc o
Graphologi. al _ o,
t 3 > N A ———— 4" 4 % o —————ri
3 and L.
Reading 44 . ‘ {}lrltn\g’ t
LEXICON ' . }
) . v 0 LY
K : ~
Y/
. ‘ Heaplné
4
- ” Fiqure 4~ ’
TN N o _ - .
A This simplified model shows ‘that when we comprehend something-~decoding

spoken or wrjtten"symbo1s into meqning-;we arrive at the meaning by the.

1

7 . s



e

-

rules qfﬂthe grammar which in normal human language *relate meaning‘and
sound sequences. Similarly, when we produce or encode a meaning, as
in speaking’or writing, we do so by ut111z1ng the same phono]og1tal

syntactic, and semantic rules that we used in decoaA The only sub-

U8

stantial d1fference between encoding and decoding is the motor sk1lls
. - .

required for the encoding process, be it writing, speech, or Sign lan-
guage. The rules are the same. Any instructional methedology which
teaches these rules will of necessity have effects on the total 1an-cl

guage competence. "The queStjon then is which methodology teacnes these

rules most efficiently. C- ' .

Arguments for DeYaying Speaking . ' 4 .
"If the same rules underlie speaking and listening, why not work

on speak1ng first and listening later? The obvious answer is-that you

- .

cap't say what you don't know. That is, you have to understand how a

language works—-how to app]y 1ts ru1es~—bef0re You can create a sentence .

in jt. &

* We then Come to the crucia1,questidn Why not teach listening
comprehens1on and speaking together, as in {he typ1ca1 audio- 1|ngua1
approach7 Why teach 11sten1ng comprehension f1rst and worry about
speaking later? - There are severa] strong arguments for. teach1ng 1is-

ten1ng first for an extended period of t1me These arguments are-re-

o

lated both to the affective and cogn1t1ve d1mens1ons of language

LY
P

acqa1s1t1on .. o ‘ .

-

From an affective point of.View;~perceptua] and psycho1ogica]
readiness .for speak1ng is extremely 1mportant for effective speech

.behavior. ‘Beth f1rst and second .1anguage students-—adu]ts and ch11dren-~

@

genera?]y prefer not to speak a language whose ru]es and’ mean1ng they

<
iqe
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have onlywimpcrfectly‘perceived. Tet afone internalized («ee, e.q.,

Lrvin;Trinb, 1974; Sorenson, 1967). How can students most e!ficiently
jnteﬁna]ize knowledge of the language? One thinb~we know with respect
to the~cognitjve dimension OF Tanquage learning\is that oral mimiegiy

and memorization of semtences others say to us does not play a major

role in language learning. Mil]ef et. al. (1960:146) have stated that

language learning by stimulus-respense conditioninq.wuvld'require an

.uninterrupted ch11dhood 100 years long with perfect lQLGnthn for every

the. chlld can both

v

twenty word str1ng heard only onre The fact tha.

construct and understand an 1nf1nxlo number of senfewaes \h)th are new

.to him, yet arammatically acceptable in Ris lanquage, caknot be nccounted

for by an S-R view of language Tearning, as arqued by SIRvin (1971),
éellugi (1970), Slobin and Welsh (1968), Ervin (1964), Choksky (1959,
1964,7 1965, 1966, 1972), Carroll (1563). ant oihens. There \Q\no reason
to assume that first and second lanquaqe Tearning are'not alibe\jn fhis
respect. | '\\

Mota that a normal child Tearning his first ldanaQL appears to
demonstrate c0mprehen51on of sentences at least 6 months prior to his
demonstrating read1ness for speaking (Lenneberq, 1967). Thnt is, the
chi]d does not sfart epeaking the-monent he starts comprehending. In

fact, one doesn't ever have to speak in ovder Lo arquvre lannuage coni-

'petence--1 e., in order to uti 117e for comiunicative puvposes the rule

system of the .language--as seen in Lenneberg “Understanding Language
wfthout Ability to Speak: A Case Report" (1962). "Furthermore, second
tanguage 1earn1ng research has shown that having to inmediately pract1ce
speaking while trying to develop 1is ten1ng comprehension interferes w1fh

the student's learning, disrupting the associarinn process necessary



to develop. speaking and Tistening sk1lls s1mu1tanequsly.

[N " ‘ N
for integration and recall.of the language. It also provides learners

with incOrreRt models of speech. \ o

How then might we sunmarize the main advantages of a delayed

oral'practice to language led#ning?. I would summarize them as follows:

(1) the cognitive advantaae, (2) the ‘affective advantage, (3) the j\.

1

“With respect to (1N, the cognitive advantage, there is strong

effjciencv advantage, and, (4) the ut111ty advantage
]\7

emp1r1ca1 evidence that having to s1mu1taneously focus on speaking per-
formance as wedl as on listening comprehension distracts the learner
from his main objective of understanding the language system underlying
what he is near?ng. Postovsky (1975) points out that requiring learners.
to produce material they have not-yet stored in their memory will lead
to ianguage interference and overload of short-term mempry Experimen-
tal studies support his prem1se, showing a high degree of transfer be-
tween a ]1sten1ng only focus and other language sk1115-—w1th lower
scog's in the 4 1an§%nge skills reported when students were required

J

With respect to (2), the affective advantage, for many learners,

particufarly older children and adults, an attempt to immediately pro-

. -

duce sentences in front of others is very stressful and embarrassing

and reduces the learner's concentration and effectiveness in language

learning, - L ' _ ,

With respect to (3), the efficiency advantage,. it is an accepted

though not always acted upon fact that in second language learning as 1n

-

f1rst 1anguage ]earn1ng, there is a cons1derab1e 1ag between the devel—

opment of one's’ recept1ve competénce and one's pnpduct1ve competence.

One can Tearn a language much more efficiently if one does not haYe to’

SRR pl() i
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v. ‘1'. ) ’ .]0
. . .
wprry about producing all the language data one is exposeo to. In other’
. 'words.«the,1earner can be exposed to much more of the: targnt 1annuaqe
) \ s
in much lcss time if he is not required fo verba]]y retrieve ii. Ingram
Nord, and Dragt (1974 t7) have found "that the’ range of foreign lan-
quage apt1tude is not*nearly so divergent in 11sten1ng comprehenston
as in oral responses." ‘That is, when requ1red to perform nonvwrbd]]y,

the Tower apt1tude students overperform. They apparently absord lan-

guage much f?ster and more e§f1c1ent1y when not required to speak.

With respect to (4), the utility advantage, it is oftén the

ﬁrbcase thatsthe receptive skills--listening comprehension and reading--
© v
are more nceded by the fore1gn 1anguage learner than productive skills.

Ingrnm Nord, ‘and Dragt (1974Y haVe pointed out that even in conversation

T . ) ‘ .
the need for 11sten1ng_skills far exceeds the need for speating skills,
One'can speak»using a very restriotEd'subset of famiiiar Janguage

structures, but he can't force the.‘Fher speaker ?o use on1y language
‘- . »

~
T

wh1ch he knows Furthermore, language learners who haye been taught to

cap1ta11ze on the-: adyantages of a receptive approach to 1anouage learning

AN K

; can easily: and sk1]lfu11y continue their language study dlone, 1ndeucn-

\\

dent]y of a'particular 1anguage program Th1s can be carrvied out, for ™.

examp]e, by 11sten1ng to the radio, watcn1ng films and TV and reading.
We have now discussed the four main advantages of a delayed oral
pract1ce approach to 1anguage 1earn1ng They are the cognitive advan-

- tage, the affective advantage, the efficiency advantage, and the utility

advantage. . o, |
. i . . , ' L
Assumptions Underlying Delaying Speaking :

What are the ass'mpt1ons underlying a delayed speaking approach

to 1anguage-1earning? These assumpt1ons include at least .the’ fo]]ow1ng

11
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1. Language is not speech. .It is a set of principles establishing
correlations between meaning and sound sequences or other overt

. forms of communicatlve lanquage such as sign lanquage.

2. Learping.a first or ‘second tanguage dnes not occur through

o

habit fbﬁmation Rather it occurs by an inductive-deductive
process whereby the Tcarner starts w1th a general _theory of
',, _ qramm(v and q1ven the limguistic data of a part1cu]ar 1an§hage.

he conotruccs and 1;01195 rules based on this grammar

3. The development of receptive.skills are necessary for the
development of productive skills. I.a. speaking is a reswlt,
.gggin“cggég of language learning, and therefore should be post-

pOned at least in the carly stages of language learning.

4. Effective listening comprehension training must be meaningful,

.cha11eng1ng, require overt learner response, and provide im-
g L)

mediate feedback to the learner as to the correctness of his

‘response.

(4

3. PAST AND PRESENT APPLICATIONS OF DELAYED ORAL PRACTICE ' o .

Having discussed some -assumptions and advanﬁeges of delayed oral Lo

. b
ko

practice, let us now look at emnirica1 evidence supportingISuch an ap-

N

proach. We w1ll discuss some past and on- go1ng research concerned with A
the effect of de]ayed ora1 pract1ce on 1anq1aqn learning. Much of this

research- has been concerned with adu]t second language learn1ng-—t?ough

v

some of it s concerned with ch11dren . Some of the exper1ments have

been extremely carefu]]y‘control]ed; in other looser c]assroom studies,

. =
E -

this was not p0551ble In some cases the mode of respOnse durlng lis-
Ny

- “%en1ng tra1n1ng was gross motor movements such as p01nt1ng or running;

. \\\\\ . o : o 123 ; . | ,////ﬂ
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?n other caﬁes it was writing or simply. checkfng off appropriate pic;

ture or writing responses on a worksheet In some casce students had

masSed 1ntens1ve pract1ce, in other cases it was not inteasive but was.

d1str1buted over a fa1r1y long perwod of t1me°' Such variables mu,t be =

‘e

consmderedgwnen determ1n1nq the 1mp11catlons of part1cu1ay experimental

V \ e

Presu1ts Let us beg1n by lo~k1ng at some adu]f stud1ch .

. Adult Language Learning - _  . .

In two extens1ve and’ extreme]y well rootro]]eo ]? veek -studies
0" 4u1ts 1earn1ng Russ1an at the Defense language Inst 1tute, Preswd1o
of Monterey, Postovsky (1970) compared a. de]ayed ora1 practlce approach
’w1tn an aidio- {1ngual approaoh to second 1anqu1qe 1earn1ng where students
. were vequ1red to mimic: what the/ heard from the first day on. ne noi-

. verbal reSponfe mode for, the eyper1mental subJecLs was writing.

.
.

N Postovsky argues that in an 1ntens1vb 6 hour a dax prograw

L9

Tistening tra1n1ng requ1rwng wr1t1ng response’s 1% niorve efficient than
. 115ten1ng tru.uxsg requ1r1ng gross motor mcvements. Irtroducing’ tne ~
wr1f1ng system a]so provides a veh1c1e for o;S]QH]ﬂQ 2-to 3 hours ni
homewori a-n1ght A 519n1f1cant problem of graphic 1nterforence is not
creafed by 1ntroduc1ng the Cyr1111c alphabet, apparent’y because of Lhe
- fairly regular rorrespondences between Russian orthoqraphy and phnno1ogy
* Postovsky' s experiment was designed to test the effici of delayed ora]
~\pract1ce on the productive skills of speaknng and writing as ue]] as
on the recept1ve sx111s of listeninn ani read1ng The eAper1menta1
subgects made a transition to_speak1ng after 4 wecks, 120 hburs'of in-
StruCtion Test, measures ‘of all four 1anguage sk1l]s fuvored the ex-

perimental group over the contro] group both at the ehd of 6 and 12 weeks.

At six eeks the most significant 41fferences favorwng the experimental

o -

13
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hension.

- : | 13

aroup were in speaking, reading, and writing, and at 12 weeks differences

'significant]y favoring the experimental group were in listening compre-

-

In a recent unpublished eva]uat1on of . another ongo.ing inten-

~.sive program for teaching Russian at the Dewense Language Invtitute,

Postovsky ﬁlg76) reports that Exper1mental Subjects had oral plact1ce

delayed 1or 7- weeks~-210 lLours-- while Contro] Subjects started speak1ng

from the beg1nn1nq in an audio- 11ngu=1 approach. The non-verba] or

training,(espOnses are writing or selecting the appropriate choice of

several wrjtten'onrpictorjal responses. The expe-imental group's lan-.
guage training has inc]udeo c1assroom exerc}ses, a 1anguage 1ob compo-
nent, and an ‘audio-visual TV component based on Winitz (1973) language
teach1ng model in which 1anguage material and pictorial events are re-

presented s1mu1taneously. Up to four p1ctures can be projected on the

STV screen, forcing the student 1o select between several alternatives

in making a direct sound symbol assoc1at1on A 1arge variety of gram-

-~

.mat1ca1 structure\tan be 1ntroduced in this approach

After 14 weeks\ the exper1menta1 grdup showed s1gn1f1cant]
superior performance on,the Russian Leveist Prof1c1ency Test in both
comprehension and speakwng - While h1s test resu]ts favor a de]ayed :
oral pract1te approach to language learning, Postovsky concludcs that
the test results must on]y be 1nterpreted as 1nd1cat1ve of a .general,

trend favcr1ng de]ayed oral practice, due to the looseness of certain

Y
.. ”~

‘experimental contro,_.

Another adult’ program emphasizing the us€ of listening compre-
hension for teachtng language skills has recent]y_peen conducted at

Michigan State University; this prngram also Eaught Russion,” The

R 14 =

ey
P <

o~
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- experimenters, Ingram, Nord, and Dragt (19}4), indicate that oral
practice was de1ayed throughout the entire program. The.progran con-°"-
sisted of 9 contact hours per week over 3 terms (20 weeks). The 20
students uti1ized‘Asher's Total Physical Response Téchnique--nesponding'

. non- verba]ly with* physical movements--the first 3 weeks of 1nstruct10n
The1r fol]oW1ng classes emphasized 1anguage lab work -that ttsted com-
prehension of every utterange through worksheets and gavebimmediate\\
feedback as to correctness. Among the major conclusions of this project

-4

was that "a continuing focus on iistening for compreren°1on of new]y

1ntvoduced mater1a1s 1s readily transferred to athar 1anquage skills,
) esper1a1]y speak1ng " It was also conr]uded that whwn task overload
£ p
whg mzn1m1zed, a much hlgher degree of student motivation is manifested

in the form'of reduced attrition and extended student persevzrance”
. ) . .

”(13).
Asher, the San Jose State University proponent of the‘fota1
Physical Response Technique (TPRT), has alsd experimented with de]ayingl
" orat practice in both édu]t and child languége learning. However, in - )
ﬁﬁhef'é approach, delayed oral practice and a physica?'}eSponge“mode '
are tiq fnextricab]e--i.e.,'ob1iga10hy--parté. In tbé‘Tota].Physicé1
_Response Technique; as described by Ashe;, student; itéten tn a com-
mand in.a foreign language such as  RUN TO THE FABLE and ther :e-=
spond'immedjéte]y together-witn the instructor with the abprnpﬁidte
physital action. Asher's work has demonstrated.thét 1istgning con;.
Aprehensiqn of both adults and qhildrqn can be acce]érated through _ ot
delayed oral practice ard physiCa]GFesponse training, and that the;e
can be“pdsftive transfer trom tn}s approach to other language skills.
Some of his major findings are as follows: i oL "4~

s 15 Sy
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In a brief lab experiment, Asher (1969) reported that adults

léafning Russian through the TPRT had significantfy better skill in
listening comprehension than adults who simultanously repea 1 and acted
out the coﬁmands.,=0ther,bfief Yab exper}ménts by Bshe;j(19::$ have
shown that adult students learning samples of Russian or Japanese who
acted or observed im training and acted iﬁdiVidué]]y in retentfon tests
1ad significantly better retention than student$ who acted oigobserved'
_during traininé bUt were'reduired_tq traqsléte into Ehg]ish‘the target
1anguage&comménds during thg re@ention test. .

Iﬁ a less rigorous 32 hour ciassroomkstudy of adults 1ea}hing
German through ﬁhe TPRT, with speaking delayed about %6 hours, Asher
(1972) reports that college students learning fhrounn “we TPRT achieved
signifiéagtly Qetger listening hompréhensiﬁn results compared with stu- -, *
dents wﬁo haqleither 75 or 150 hours of'reQU1ar cellege instfuction in -

German, - However, these results may,not seen £0d surprising when we are

told that the_Coﬁf?o] Groups' courses focused on reading and writiﬁg

training. -That is, we would expect that'a'brogkam fccussing on  listening -

Atnaiﬁing would result in better listening comprehension than a program
that did not. What is interesting; however, is that Asher's students’

. {
- reading performance did not significantly differ from those. students

~

in the.reading-oriented class whc hdd more than twice as ﬁanyAhours of

training;, =~ SR

* Transfer from the Total Physical Respon&e Technfque to reading

can also be seen in the"rgsu1ts ofﬁépplication of the Flemming Readihg

-

Test, developed by a San Jose State University graddate student (F]emming, .

1973) and given at the end of ong year of training to ‘adult ESL students - -

’

who had been placed ir one of four levels by a routine placement test at

»
v . '
P . .
- - c . = o~ ~ry !

~

?

.
.7

./_g '.
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the San Jose Metropolitan Adult Education Center. Beg1nn1ng students
used tﬁe Total Physical Response Techn1que delaying speaking until

v

.after about 12 hours of_c]asses. After 12C hours of training, they
"performed as well in reading proticienoy as audto-]fngua]]y**rafned”
higher 1eve1\students who had rece1ved as many as 240 hours of study
Asher's approach thus cut needed classroom t1me in half.

i Asher, Kusudo, and de 1a Torre (1974, in a 90 -hour classroom
study of adults 1earn1ng Spanish through the TPRT have also found a

-=h1gh level of ]1sten1ng comprehenswon and transfer from listening to

other skills. It was reported that after 45 hours of tra1n1ng, the

1"
.

'expcrlmentaJ subgects had s1gn1f1cant1y higher listening comp‘ehen51on
and reading scores than co]]ege students who had had about 75 hours of
convent10na1 gnstruct.bn. Compared with students who had had 150 hours
of conventional trainino‘in Spanish, thehexpertmental subjects had sigé
nificantly higher listening comprehenstonrstores; Lndzthere vas no sig-
nificant difference 'in read1ng skills ‘between the groups Unfortunately,
writing and speaking tests appeared not to have been made . However, the
time saved by learning 115»8"1”9 comprehens1on and read1ng throuqh Asher's |
approach was phenomenal in this study . | c .

- The Total Phys1ca1 Response Techn1que has 21so been found ef-
fective for teach1ng adults sign 1anguage Students respond to quest1ons - , ‘
and commands made. in s1gn Tanguage but are not requ1red to produce them ) '

in early stages of _sign language 1earn1nq This is yet another ﬁnterest?né'-

“example of receptive language being shown to have pr1or1ty over.productive

0y

language in 1 language teaching. T



*hiid Language Learning .

what about” exper1mepta1 stud1es of ghl]dren tearning a. fore1gn
language through an extended period of delayed oral practice? As

#escribed above, there have been a .number of long term research studies

~of adults ]earningltthUQh delayed oral practice and some form of non-

" verbal response.‘ However, the fact that no such experimentation had

been done wfth children and that even most of the adult studies had not
tested the effects of delayed oral practice on speaking ab111ty prompted

my 1972 study (Gary 1974, 1975).

The main pérpose of th1s 1nvest1gat10n, conducted oyer a f1ve
month per}od, was to determ1ne in an e]ementary schoo] sett1ng the ef—
fects on ch11dven S 11sten1ng comprehens1on and speak1ng sk1l]s of de]ayed
oral practice and a physica] respbnse mode 1n beg1nn1ng stages pf learn1ng

Spanish as a fore1gn 1anguage The subJects consisted of 50 1ower ele-

.~mentary s\hoo] children random]y distributed between experlmental and

corrtro? qroups To control the content and teache“ varxables, thn stu-
dents were taught the same Janquage. structures by the same teacher 25

minutes a day. However, the exper1menta] group participated in a 14-

Vs A 3

week period of “totally de]ayed ora] practice, which—-after a br1ef .

trans1t1on per1od—-was fo]]owed by a 7 week phase of part1al]v delayed

."

oral practice.. Speak1ng dur1ng this latter per1od was not required

until the second half of each da11y 1esson A typical aud10:11ngua1

©

. format required- the control group to speak.from the first day of the

* - eXperiment.

Stat1st1ca11y slgn1f1cant test resu]ts in 11sten1ng comprehension

. were found to favor the exper1menta1 group, over the Lontrol group

Wgile this was not the case_in speakwnq, abi}gﬁy, results of 1nd1V1duai

-~
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fests g1ven'at the completion of the eXperlment were shown -to favor the

/

exper1menta1 group. A further 1nterest1ng fact was that while the

contrql subJects” test scores had decreased between experlment Mid and
.i

Final individual tests, experimenta];syb;ects' test scores had increased,.

This suggests that had.the 1anguagefprogram been 1onger than five months,

the exper1menta] grour s test scores might have more dramat1ca11y exceeded

— “"‘ . <

that of the contro] groups o )

Cand

I am aware of ho other stud1es which have. been done of ‘'the effect

on ch11dren S peak1ng abi]xty of a de]ayed oral practlce approach to

second 1anguage teach1ng further exper1mentat1on on this 1nterest1ng

3

poss1b1]1ty rema1ns to be done Carro]] (]973) has suggested that a
de]ayed oral practlce or extended 11slen1ng approach to ]anguage 1earn1ng

may have prom1slng poss1o111tfes«at 1he 1ntermed1ate or p1ateau stage of

1anguage ]earn1ng as we]] as at oeglnn1ng stages of fore1gn 1anguaqe :
. >

Jlearning. .. .. L R S _

Have any other studies been»recentlyldone of the‘effects:of R

de]ayedﬁoral practice on-chf]dren's language skills other than on

speak1ng7 L, ‘ o
In a recent unpﬁbilshed paper Asher (1976) has descr1bed a . o
ser1es of informal, 1oosely controlled c]assroom studies of children }n }
ist, 2nd, and 5th through 9th grades ]earn1ng "Spanish with a de]ayed '

ora] pract1ce and phy51ca1 response approach in 3 twenty- minute c]asses

a week for a year. Some general conclusions were that 115ten1ng compre-

hens1on was substantially arce]erated by a de]dyed orai pract1ce and

physica] response. approach, ahd there was™ a h1gh degree of transfer of
i .
1earning tO»readlng and writing. Speaking was not tested, . |, -

) 1"39 . ' . N o e



”response is most appropr1ate for what age group?

© of response/have been d1scussed, and 111ustrated in this paper

'Posthvsky has reported a. h1gh degtee of transfer to speak1ng, read1ng, . T .

) | e 9

4. QUESTIONS YET Td EXPLORE .

What are the implicat1ons for the classrocm teacher of the

1

prom1s1ng poss1b1l1t1es of a delayed oral pract1ce approach to 1anquage

o L 3

teaching? As we have obsersed, there remains an ‘infinite var'ety of

interesting possth111t1es to be_exp]ored with réspect to thlS approach.'
There are many_questiohs yet unresolved with respect to'its optimal
effecfﬁveness. _Some of the interesting questions remaining to.beA
exp]ored.are- / )

In a delayed oral practice approach, .what. mode of non- verbal

N

bevera] p0551b1e modes

~They

include gross ‘motor physical reSponses and writing reSponses Perhaps s LT

-~

a combvnatwon of these response modes would be tore effect1ve tnan simpTy

rd

ut111zvnq fone of them’ T ‘ - ) B

_ﬁ;f For part1cu1ar age groups and learn1ng tyles, what . is the

most appropr1ate amount_ of extended 11sten1ng pract1ce before requ1r1ng

Speaki 57;_ Language teach1ng prOJects have differed greatly to date with .
respect to this variah]e In the H1ch1gan Russian program descr1bed in o

f _
this paber, speak1ng was never required. At the Defense Language ' ' L’

Inst1t te, “Students currentgﬁ learn1ng Russ1an are not requ1red to \

speak for the first 7 weeks or 240 hours. In the fo]]owwng 180 hours .. _;

.(6 weeks) of their program; student= are only requ1red to speak- 1 out

of 6° Jaily class hours, in -the final 24 weeks, they are required- to

speak 2‘out of 6 da11y class hours. Asher s subjects, on the “‘other hand

<

gene ally start speaking after-12 to 16 hours of. 1nstruct1on As- e

(3

&
R4

and_wr1tzng~sk?lls when ora]_pract1ce 1s.delayed for<;nmchmore extended . S

B I S
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per1od of time, one m1ght cons1der exper1ment1ng with fairly long periods ~ T

of* delayed oral pract1ce

[

That such a long per1od of delayed oral pract1ce can by @i~

fect1vely ‘utilized by elementary school chlldren as~well as adult can - x '

be seen, e. g , in Navajo and.§panish speak1ng ch1]dren S Engl1sh

- k1ndergarten curr1culum, developed by Consultants in Total Education

©

of Los Angeles, whére ch1ldren are not required to speak Engl1sh dur1ng .

the entire school day for 3 months Unfortunately, no. test results are - a?e;;

_ava1lab1e with respect to the spec1f1c effeets of delayed oral pract1ce. e

-as 1solated from the other var1ables affect1ng these children's learning. -

However, the fact that numerous Tower elementary school ch1ldren ut1l1z1ng

-
Ca

these mater1als for a number of years in Ar1zona, New Mex1co, and

California have functioned happ1ly and successfully within the demands

L2

" of ‘their total school setting seems to support the efficacy .of delaying

~oral-practice in child Tanguage learning. we'have\alreadyznoted my

o

~experiment (Gary, 1974, 1975) in which Tower elementary school chfldren

-oX

notarequired.to speak Spanish for 7 weeks functioned happily and ef-

fect1vely At’first not.-even aWareIthey were not speaking, the children - -

.1nqu1red how they d1ffered “from the other (speak1ng) group

8, How can th1s approach be optimally used to 1nd1v1dualpze

'1nstruct10n7 A delayed oral pract1ce approach lends - 1tself‘to 1nf1n1te

'posslb1lit1es for 1nﬂlv1dualization of 1nstruct1on, ut1l1z1ng-tape re-= o

cordlngst\f1lmstr1é’ ‘movles, v1deocassettes, rad1o TV, computer

assisted 1nstructlon and other valuable tearher supplements It offers

" a new lease of l1fe‘to the language lab " Slower learners, glven work-

. sheets to f1ll out in the language lab can replay the appropr1ate 7 R
Aselect10ns as many t1mes as\ws necessary for developing adequate ' :L : ;_:
.\-\ o RS . . ) B * _ .“
\\21 ,’ . l ‘ . S . Lt .
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immediate feedback about his responses. One“imaginative way.used by

'Ingram, Nord, and Dragt is called a latent image response. The cor-

rectness of student responsec—-e1ther in the form of choices or wr1t1ng ,

.4 t

responses——1s 1mmed1ate1y co1f1rmed by the student app1y1ng a special

chem1ca1 with a felt- t1pped en which causes’ the eorrect response to

appear on the paper

4. Finally, more experimentatibn is needed on the transfer of

- learning hypothes1s, again w1th different age groups and 1earn1ng styles:-.

What comb1nations of- delayed oral practice and types of response modes

14

can most effect1ve1y lead to. transfer of . 1earn1ng from ]1sten1ng compre-

B

‘hension to speak1ng, readvng, and writing, and hence to enormOus sav1ngs

in c]assroom time and energy’

¢

I conc?ude with these quest1ons .and hope that th1s paper w111

encourage further research into the numerous poss1b111t1es of a delayed

N

'““ora}"pract1ce approach to—tanguage learning- . R u--m~~mmelfwn,.w,.wms,"m

. . <

Sy
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